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Executive summary
During January to March 2008 a consultation process involving focus groups and a public workshop was conducted for the Bridgewater and Southern Midlands Education Renewal Taskforce by an independent consultant, Janine Combes of Community Focus. 
The consultation process clearly demonstrated that parents in the Brighton and Southern Midlands communities, as in other parts of the State, clearly want the best possible options and opportunities for their children. It is an issue that has attracted considerable interest and a highly personal response from many people.

The focus groups and public workshop provided an opportunity to explore the decisions regarding schooling being made by parents and young people, what type of factors are contributing to parent/child decision making about schooling and what might work in the future. 
It was clear during the consultation process that the issue of rebuilding a school cannot be seen outside of the ‘context’ of the local community and the critical issues it faces:

· education- in particular how to get young people to continue their education beyond year 10
· the divisions within the community (i.e. there are a number of smaller ‘communities’ rather than one homogeneous group, these tend not to mix and there are different levels of economic prosperity across the broader community)

· stigma- the views of those both within and outside of the municipality about particular areas and residents of these areas

· a sense of isolation brought about by distance and economic limitations for some residents
· a sense of being ‘overlooked’ or treated differently to other communities (e.g. “they are only thinking about not re-building here because its Bridgewater…”)

It is also important to consider the longer term planning context for Brighton Local Governement Area which includes strategies for: 
· changing parents attitudes towards education

· developing a Central Business District within Green Point Road, Bridgewater to enable a one-stop area for access to services 

· developing a communications strategy to promote a cohesive community.
 

The consultations conducted for this project have shown that for those consulted there are two key issues to be addressed in deciding where to build a new educational facility and what type of educational model is required for the future:
· the stigma associated with, not only the Bridgewater- Gagebrook area, but the people who live in these communities
· the transition issue (e.g. the need to establish effective links between primary and high school, high school and years 11 and 12, college years and work or further study).

Most people consulted indicated that a future educational model must address these two issues to be successful. 
Most of those consulted also thought that a decision about location alone will not be sufficient to address these two issues. Simply re-building a school was not seen as sufficient either to turn around negative perceptions and falling enrolment rates.  Many believe that a well designed promotion and marketing campaign is required to turn around long standing perceptions and to gain the best value from the substantial capital investment to be made in the area.
Most participants have indicated that until public perception is that the quality of education provided through a new facility is equal to, if not better than anything on offer elsewhere, the enrolment numbers will continue to fall regardless of where it is located. The combination of a state of the art facility, offering an excellent range of programs that focus on academic as well as vocational outcomes teamed with an effective marketing program will, they believe, make a difference in the longer term. This process is seen as delivering substantial flow-on benefits in terms of community building. If the range of programs and marketing aspects are not addressed, many fear that similar issues will continue to impact on the educational, economic and social well being of the Bridgewater-Gagebrook communities in particular and many parents from Brighton and surrounding rural areas will continue to choose to send their children to high schools out of the local area.
The consultations have indicated that, even if a new facility were to be built in the Brighton township, the stigma associated with Bridgewater students may continue. This may translate into many Brighton parents continuing to choose not to send their children to a new school, even though it is very ‘local’ due to concerns about them mixing with students they perceive as being ‘problematic or having behaviour problems’. Thus, re-building the facility in a new location may not of itself resolve the issue of declining student numbers. It could however, change the mix of students attending the school (e.g. it might lead to less Bridgewater-Gagebrook students and more Brighton students attending the facility).

Participants came up with six options for location of a new facility. These were:

1. The current site at Bridgewater 

2. Another site in Bridgewater-Gagebrook (e.g. near Compton Downs)

3. In Brighton township 

4. In more than one location (e.g. one part in Bridgewater and one part in Brighton township)

5. Between Bridgewater and Brighton township 

6. Another (unspecified location).

The majority of focus group and public workshop participants indicated a preference for the new educational facility to be built on the existing site in Bridgewater due to the fact that it: 

· is seen as a vital part of this community and the local community wants a school in their area 

· provides for good linkages to other services (e.g. library, Community Health, PCYC, Pete’s shed)

· was seen as accessible in terms of transport and is ‘on the way’ for many people travelling in the direction of Hobart and Glenorchy

· enables some students to walk to school 

· many families come to Bridgewater to use other services – it is a service ‘hub’

· suitable land is available and already owned by Government.

Smaller numbers of participants wanted the new facility to be built in Brighton township, between the two townships or in more than one location (e.g. a junior school in one location and a senior college or vocational facility in another). Quite a few people acknowledge the difficulties of travel for rural students. However, many noted that these students are travelling now – either to high schools out of area or to college. 
Concerns were expressed that re-building the school in another location would:

· perpetuate stigma associated with Bridgewater-Gagebrook and dampen the sense of community pride felt by many residents 
· have an adverse impact on the sense of community 

· detract from the developing ‘service hub’ in the Greenpoint Road area.
Model of educational facility 

The preferences expressed about the model of educational facility for the future were different for parents and representatives of community organisations compared to teachers. Parents and representatives of community organisations overwhelming favoured the Old Dominic Model (usually on adjacent campuses in Bridgewater) with the Extended High School model (years 7-12 on one campus) the second most favoured. The majority consulted wanted to see the option of students completing years 11 and 12 in the local area. The Middle School model was not favoured by most parents due to concerns about younger and older students mixing and wanting to ‘leave the primary schools as they are’. 
However, teachers favoured the Middle School model as it was seen to offer more of a ‘primary school’ approach for the grade 7’s and 8’s, it may help students to make the transition into high school and it may be beneficial for students with special needs. Teachers could see some benefits to re-thinking the way education was structured in the local area to harness more support for students in years 5,6,7 and 8 as well as providing for years 11 and 12 to be offered in the municipalities. 
Many people wanted to see elements of the Big Picture School incorporated into either the Middle School or Old Dominic models. If the decision is made to adopt a Middle School approach there will be a need for further consultation and dialogue with the local communities to gain their support for implementation of this model.  (See the body of the report for further detailed information about the views expressed).
Characteristics of new educational facility 

Most of those consulted agree that wherever the new facility or facilities are built the following will be needed to address the issues of stigma, support effective transition and provide the most comprehensive educational opportunities:
· provision of ‘state of the art’ educational facilities 

· a well structured promotion and marketing campaign which addresses myths and perceptions and promotes a positive image (e.g. high profile stories of ‘achievers’ from this community)

· a range of educational programs and preferably some options that are only available here (e.g. languages, science based subjects, online options)
· access to year 11 and 12 programs 

· a model that fosters greater linkages and assists transition between levels of schooling

· increased vocational emphasis (but not at the expense of high level academic focus) and vocational education with ‘depth’ that offers ‘tasters’ of different employment pathways 
· well structured linkages to local industry 

· effective careers/pathway planning that starts at grade 7 or earlier 

· is perceived as offering academic excellence 

· is perceived as having good discipline and being able to manage behavioural issues effectively (e.g. bullying)

· can provide intensive support for students who require additional assistance 

· has well formed linkages to adult education programs and access by the community to the facilities after hours 

· includes infrastructure (e.g. sports, recreation, music, drama facilities, swimming pool) that can be used by the local community and which foster linkages with feeder primary schools 

· has a well defined relationship with the current High School Farm and expands its role to include more vocational and science based subjects 
· is linked to other community facilities like Pete’s shed, Community Houses, PCYC, Online Access Centre.

While some participants wanted to address the declining numbers issue by ‘bringing back zoning’ most agreed that it needed to be done by creating such a positive, innovative and well perceived educational facility that people within and outside of this community would want to travel to it. 
1. Background - who participated?

In total 52 people from Brighton Municipality and Southern Midlands participated in these consultations. 

Most focus group participants were drawn from a randomly selected mix of parents of students at the ‘feeder’ primary schools and Bridgewater high school. They included parents whose children attend school in Bridgewater and those who do not. The larger proportion of parents were drawn from Bridgewater-Gagebrook. However, there was also representation from parents who live in other areas of the municipality (e.g. Brighton, Kempton, Broadmarsh, Bagdad). In addition to these parents members of the Brighton Alive group were also invited to participate in a focus group. Several members of local organisations took up this offer (e.g. Community House, Job Futures, Online Access Centre, Community and Health Centre).
An evening public workshop was also held which attracted 21 participants, including adults and high school aged young people. The majority of participants lived in Bridgewater or Gagebrook (17) with a small number resident outside these areas. Most of those attending were either currently attending the high school themselves, their children were attending or they themselves had attended Bridgewater High in the past. The majority said that they would, on the basis of the information they heard at the workshop, choose to attend or send their children to a new educational facility in Bridgewater in the future.

A focus group was also held with a group of teachers recruited from each of the feeder schools and the high school. In addition to these consultations one telephone interview was conducted with a participant who wanted to come to a focus group but was unable to attend at any of the times on offer. An informal consultation was also held with a representative of Pete’s shed about linkages between this community facility and a new educational facility.

Table 1: focus group and public workshop participants 
	Focus group no.
	Number of participants 
	Make-up of the group 

	1
	9
	3 Brighton Alive representatives

6 parents 

mix of Bridgewater and Brighton parents 

	2
	7
	Mix of parents from Kempton, Brighton and Bridgwater 

	3
	21

	Public workshop. Mix of parents and students. Some other interested parties (e.g. teachers, representative from Southern Midlands Council).

	4
	9
	Teachers drawn from feeder schools including Gagebrook, Bridgewater, Brighton and Campania. 

	5
	4
	Mix of Bridgewater, Bagdad parents and a representative of Brighton Alive. 

	Individual interviews 
	2
	Two people were interviewed individually- one because they could not attend any of the focus groups and one because they wished to contribute to the process.  

	Total 
	52
	


It was originally intended that six focus groups would be conducted. However there were insufficient enrolments to conduct all six groups. A larger public workshop was used to attract a broader audience of participants and gain additional feedback.

The focus groups were intended to gain in-depth input from a broad cross section of participants. They enabled participants to talk for one and a half to two hours about their views, expectations and wishes for the future in terms of educational opportunities. A structured questionnaire was also used to gain views about the models in the focus groups and at the public workshop. However, not all participants provided written feedback and some only rated the top priority model rather than all options. It does however, give an indication of preferences. 
Most participants appeared to value the opportunity to put forward their views. One participant of an early focus group appeared to believe that a decision had already been made about where to build the new facility despite the information provided. Some participants said that they valued hearing the views of others and that it had ‘made them think more about the implications of the various options’. 
2. Results 
2.1 What changes are occurring in local communities?

Participants were asked to consider what type of issues needed to be taken into account when planning a new educational facility for the area. The issues raised were:

· higher expectations in terms of qualifications and skills in order to get a job these days (e.g. “you need to be able to read to even get a job as a cleaner these days” or “ in our day you could walk into a job after grade 10…”)

· parents have higher expectations of what their children can achieve (e.g. “we want the best possible for our kids, more opportunities than we had..”)

· more families seem to be choosing to do home education these days (e.g. reasons cited included fears about bullying).

· people are more mobile and are prepared to travel to access education, to work etc 

· students/parents can choose which school they go to (e.g. end of zoning regulations)

· community perceptions about discipline at school (e.g. “these days students can sign out from school and go off… we could never do that..”)

· more students appear to need more intensive support (e.g. “I know quite a few kids who are really struggling with the basics… they need a lot of support and its hard to get this “)

· changed perceptions of Bridgewater –Gagebrook (“When I went to Bridgewater High it was seen as a good school- people used to come from other areas to attend the school.”)

· perceptions not changing of Bridgewater (“ Other Housing areas like Warrane have moved on but we don’t seem to – people still think of Bridgewater with a negative view but they don’t of these other ‘older areas’…they don’t realize how much things have changed here..”)

· Growth happening in the Bagdad, Brighton and Pontville areas: it was noted that Bagdad also had a high level of growth occurring in this area and that people from Bagdad and Elderslie had considerable distance to travel to attend schools. 

· High demand/load in the Brighton area in particular- some participants from Brighton noted that the number of students at Brighton Primary was very high and that there was a demand for two high schools in the area. 

· Negative community attitudes towards education- one person said that they thought “education starts at home and we need to engage parents from day one to be involved in education and change negative views towards education- need to change values..”
2.2 Key issues/barriers faced by young people/families

Those consulted came up with a range of issues to be considered when making decisions about future educational provision in Bridgewater and Southern Midlands.
The need to support community pride, identify, a sense of direction and optimism 

“We need to provide something for young people to look forward to- a sense of direction and purpose”.

It was recognised by many (including those who do not intend to send their children to a new local high school) that having a school in your community brings value to the area:

· a sense of pride

· it keeps families in the area 

· concerns were expressed that property values might drop without a school. 

Some suggested that a youth task force like the Glenorchy City Council model would be useful to build youth leadership skills for the future and foster engagement with the local community.

For many residents (adults and young people) having a school in the Bridgewater community is tied up with how the community is valued. One student at the public workshop summed it up in her comment:

“We deserve a school..”
Comments were also made about the fact that people felt that consideration to re-build the school in another location was only occurring because it was in Bridgewater.

 “Give me an example of anywhere else where they have decided not to re-build the school on the same site?”

Stigma and perceptions of Bridgewater and Gagebrook communities, the school and the people 

Every focus group spent a considerable amount of time discussing the perceptions of  the suburbs of Bridgewater and Gagebrook, the people who live there and the school. Participants thought that these views are held by those outside of the local area as well as some local residents. There were a range of views of Bridgewater High school held by focus group participants ranging from:

“It’s a quality school”  
“I went there and I have got on in life”

“It’s like a prison” 

“The kids are able to just sign out and wander around…. There does not seem to be any discipline…”
This range of views means that people may not choose to send their children to a local school for fear that it will impact negatively on future job applications for example. Parents also talked about wanting to do the best for their children and even though they knew these things were not true they felt other people would judge their children if they went to a local school. One person talked about the fact that it was common practice not the put the name of the school on a CV if you wanted an interview. Some people were paying for a private school to overcome this perceived stigma and others were sending their children to another public school out of the local area. In some instances the parents were making a decision to send their child to a school outside of area because of the other educational opportunities available, such as the particular needs of their child:

“He needs special attention as he has an attention deficit disorder” 
‘She is really bright so I feel she needs to go to a school that will give her the best possible options..”. 

Many parents who themselves went to Bridgewater High are proud of the school:

 “I went there, and I have done OK..” 
It seemed to be the case that those who had had the most contact with Bridgewater High were the most positive about what it had offered or could offer students. Parents whose children did not attend Bridgewater High were less familiar with the range of programs offered at the school.
In some instances parents appear to make different choices for boys compared to girls. Some parents thought that girls would do better going to an all girls school like Ogilvie. A number of parents said they would send their son to Bridgewater High but not their daughter.
There was considerable discussion about whether it was young people or parents who were choosing where the young person would go to high school. Some focus group participants cited instances of a child demanding that they got to a school outside of the local area. The reasons for this appeared to be the chance to ‘make a fresh start’, to access a broader range of programs, escape a particular peer group or overcome the stigma issue. 

Community building role of schools and early learning programs 

The role of parents in influencing the opinion of the child was also noted as was the role of the media and its reporting of events in this community. Parents were often very strongly influenced by their own experiences of education and by their own values. Some pointed out that the choices about who parents wanted their children to mix with at school are based on values, language and culture issues and the way other parents were seen to treat their children. 

In one focus group positive examples were given of the impact of the early years programs in making parents feel comfortable in a school environment, changing perceptions of education and creating a feeling of ‘belonging’. It was felt that this work provides a valuable base for the future for these families and that this will flow on into high school decision making. Now was seen as an ideal time to capitalize on this work and to support ‘generational change’ in the way education is viewed in this community. The early years programs have also shown that it is possible to use schooling as a base for building connections between parts of the community which have not previously mixed (e.g. Old Beach parents attending a family fun day recently which had not happened previously).
Transitions between primary school and high school and high school and years 11 and 12
Most participants thought that there was a need to make the transitions as smooth as possible for both students and their families. 
“The biggest issue for students is the transitions between primary and high school and high school and college. They need help with changes of teachers, the way things are done and exams, got to learn to get into a study pattern”.

“We need to encourage no transition, no gap…”
Not supporting the transition process well or not having structures that support effective transition were both seen to have adverse impacts on students:

“Lots of students either don’t make the transitions well or fall out through the gaps during the transitions..”

“We need grades 11 and 12 out here to keep people in the area”.

“Going from grade 6 to grade 7 is a huge step for many students- they go from a primary environment to a high school environment with very little help…”

“Many young people simply don’t want to travel out of the area to go to college so they don’t go..”
Many participants thought about transition as involving change and relationships. For example, in primary school students have very strong relationships with class teachers and others. When they get to high school there is a huge change in the structure, the expectations and the number of relationships with teachers. Some felt that a future model must provide greater support during the transition process. Others thought that the philosophy of primary education needed to be applied more to students in grades 7’s and 8’s as well (e.g. as in a middle school model).

“There is no sense in separating years 11 and 12 from other high school years – it would improve retention rates if we linked them.” 

However, some expressed the view that travelling out of area was not necessarily a bad thing as it gave other experiences and fostered a ‘bigger view of the world’.

“I can see some value in having a separation between years 10 and 11as it allows some young people to make a fresh start”
“For others it is very difficult, e.g. they don’t know anyone at Matric if none of their friends go on to year 11. This can act as a disincentive”.

Some thought that the fact that students had to travel to access years 11 and 12 now had an adverse impact on student numbers at the local high school:

“100% have to travel to go to years 11/12 now anyway so they think why not start travelling at high school”? 
Impact of the changes to primary schools 

The move to house Bridgewater primary students at Gagebrook may have added momentum to parents sending their children to schools out of area. Some thought that once they begin to travel out of area they were not likely to return to a local school in the future. Some parents indicated that they would ‘wait to see how it goes’ before deciding whether their child would continue at this school.
Low literacy and education levels 
One service provider participant talked about the difficulties of some clients gaining work even in the most manual jobs (e.g. cleaning) as they could not read the labels on the cleaning products. Participants said that a lot of people are embarrassed by not being able to read – some cited friends or relatives who were in business but relied on partners or other family members to do paperwork for them. Some parents feared that their sons in particular may also have the same issues later in life.
Awareness of what Bridgewater High School does and its connection with the community 

Many participants of focus groups and the public forum noted that there was little general public awareness of the activities conducted by the high school and its connections to the local community- many people were simply unaware of the programs conducted there (e.g. visits to Compton Downs by students).

“We need to tell people what the school does- especially about its involvement with the community.”
“Many local people are unaware of what is offered in the local area – e.g. they don’t know that army cadets are operating or that a new group of scouts is starting up…”
2.3 Learning opportunities required in the future 
Expanding the range of programs that can be offered and offering something special or unique 

Quite a few participants of focus groups talked about wanting to broaden the range of courses or programs that could be offered to students, including languages, arts, music, sports etc. Music activities were noted by quite a few people as being an important aspect of engaging young people and the community.

“We want what is available in the city – perhaps even better than what is available elsewhere.” 

“There need to be options to suit and interest all kids. A mix of theory and practical hands-on learning is needed”. 

“We need to offer something completely different to other schools. We want to be able to prove that everyone is wrong about Bridgewater…”

Most participants wanted to see a range of programs available. They noted that the learning needs to be relevant, tap into the interests of the young person and prepare them for where there will be career opportunities in the future.

Ensuring there is a focus on academic achievement as well as programs that address special interests and provide vocational training  
A common view expressed was that parents choose a school based on their views about the quality of education it will give their children. 

“We need to make sure we focus on basic English and maths in our new school.”
“Ultimately many parents will make a decision on the basis of the likely academic benefits- if the school is seen as good on vocational aspects or good at supporting kids with problems that is good but the brighter kids will continue to go elsewhere..”
“People need to know that the basics are being covered and that their child will get the best academic education at this school..”
“The standard of education needs to be good and affordable”.
“My daughter wants to be come a scientist- she can’t get the subjects she needs at the local high school so is travelling to make sure she can be prepared for her chosen career…” 
A number of people said that if the new high school does not incorporate years 11 and 12 studies they wanted to see a new polytechnic college built in the broader community. Many thought this could be built in Brighton township or between Brighton and Bridgewater.

Greater emphasis upon vocational aspects 

Most participants wanted to see more career based subjects and vocational training offered at a new facility.
“We need to train young people right through to work.”

“We should be preparing people to take up a trade… we need to know where the skills shortages are in various trades and professions- this is an opportunity for a community like ours..”
“More vocational options would be good- you know stuff to do with getting a job like in mechanics or something..”
“We need practical hands on options to learn skills”

“We could expand the role of the school farm and offer more vocationally based programs.”
A number of participants talked about the Student Works Model in Launceston and wanted to see something like this in their community. The aspects of this model they liked were that learning was linked to apprenticeships/vocational outcomes.

“We need to have apprenticeships linked to local businesses (e.g. there is a big new shed being built up behind the fire station- may be apprenticeships available through them?)”
“The school should act as a stepping stone into employment”. 

Some wanted to see facilities like a coffee shop attached where students could learn hospitality skills and it could act as a sales point for products made in vocational programs.
Others noted that having grades 11 and 12 would strengthen the capacity to link in with facilities like the local child care centre for vocational training. 

For most the important thing about a future education model was that the young people could see the relevance of what they are learning. It was also seen as important to:

· find out what each young person is good at

· find out what they like to do and harness this in their learning.

Ideally the educational facility enables young people to ‘test out’ a few potential careers before they commit - being able to try some options is seen as important.

Extending the age range to include year 11 and 12 

There was strong support for developing a facility that included years 11 and 12 programs. 
“We need a college and more further education options”.
Examples were provided of students starting at Claremont College and then dropping out over time due to:

· gaps in their time table (if a large gap students tended to head home and then did not return) 

· programs being cancelled due to lack of numbers – then losing interest because they could not do the option they had selected 
· the stress of travel
· not knowing anyone at the College.
One person noted that the range of programs which could be offered would be dependent on numbers of students it could attract. For example, they noted that Claremont College can find it hard to fill their vocational programs. Maintaining a diversity of programs might be harder in a small facility. Other suggested that a new facility in Bridgewater or Brighton may focus on a couple of particular areas (e.g. agricultural industries, manufacturing trades and hospitality) for example.

Offering additional support to students who are struggling academically or engaging in ‘at risk behaviour’
“Many students need extra support- we need to be able to give them this extra support with their reading, maths etc”

“We need smaller classes with more support to help them.”
“I would happily send my son to the local high school if they could help him to the level he needs with his literacy”.

We need to be able to work more with those students who are at risk and have behavioural issues…its important that we don’t lose them..”

However, some participants thought that it was difficult to engage the students with substantial behavioural issues and have a profile of high academic achievement at the same time. Many thought that a ‘big picture’ school approach for those students who need it could be achieved without detracting from the other programs.

Some of those consulted noted that professional development for teachers was essential for them to be able to handle young people with behavioural issues as well as to be able to teach the range of programs required. 
Links to TAFE and to local industries 
Some pointed out that it has been difficult for a traditional high school model to focus on vocational education to date because of:
· a lack of dedicated staff and other resources 

· TAFE does not have a focus or connection to high schools –connections are usually with grades 11 and 12 

· local employers like child care centres give priority access to TAFE and College students rather than high school students.

Most people thought that having college status would help to turn this situation around.  

 “We need a college that links in with TAFE”
“There is no connection with TAFE at the moment- they are not interested in us as we are not a College..”
“There is a lot of industry on our doorstep here and more developing all the time. We should be able to build links with these industries to offer vocational training, apprenticeships, work experience etc”. 
“This is an untapped resource as yet. However, there needs to be staff assigned to do this liaison and program development work- e.g. a career person/s who offer Certificate II for example in retail or some other area”.
“If the local industry was involved in the college as mentors, doing demonstrations, meeting the students they would not be so judgemental”.

“The aim is to produce students who are employable by the time they leave…”

One focus group participant talked about looking for a trainee in their business and having difficulty finding someone to help them locate a local young person who might be interested. Thus, many thought there were untapped opportunities here.

Many mentioned the fact that there are many adults in both municipalities who could access vocational training at a new facility. With the right marketing and facilities it could re-engage adults who had left school early.
Career path planning was seen as important and needed to happen very early in the young person’s school experience. It was noted that at Ogilvie for example this begins in year 7.
Opportunities for adults as well 
Many participants wanted the new facility to cater for some adult access to programs as well:

“It can have programs for adults too- places where you can come to do a certificate II for example.”

“Parents who have not finished year 10 could enrol and finish their education as well”
“The new facility should not just be a high school – it needs to have some adult learning components too”.

“We want learning to become part of our culture- people continue to learn and that everyone does it, it’s normal to do so”.

“Ideally we would have opportunities for mothers and daughters to enrol together for example..” 

However, some participants wanted a separate polytechnic to be built ‘up the road’ in Brighton which they felt would be more accessible to rural students from surrounding areas.

Other facilities like meeting rooms 
A few people at focus groups mentioned that the wider community would like access to meeting rooms in a new facility. Most thought that a school/college should be a resource for the whole community.

Links to other community programs and facilities

Participants thought that the new school/college/facility needs to have strong links to the local community. Many thought that this is best facilitated by joint projects (e.g. Melbourne Cup lunches, health promotion days, musical events) and by visits by students to other facilities (e.g. Community Houses, Pete’s shed etc).  

“A new educational facility could co-run programs with the local On-line Access Centre for example..”

“If it had state of the art computer labs for example or arts facilities there would be many courses that could be run there..”

Some wanted opportunities for older and younger generations to mix and share skills. Some said that the school should involve the whole community in some way. They noted how different things are at the moment without the school involvement in events like the health expo. They indicated that the school had always been “very good at linking in with the community and that is why they are so missed”.
It was also noted that the benefits are not only one way. The community benefits from having the school in their area (e.g. young people visiting aged care facilities, putting on musical events that people could not all travel out of areas to access). A broad approach to education involves young people going to other sites as part of their education (i.e. it doe not all happen in a school setting). 

A number of people suggested that facilities like Pete’s shed allow for some connection with the broader community and other people to mentor young people. 
“The Department of Education does not provide any funds to Pete’s shed even though it serves a key function with some of the most ‘at risk’ young people- ideally some funding would be provided to support this off site function”.
Many thought that value of facilities like Pete’s shed needed to be more fully recognised. Students attending Pete’s shed were able to develop skills and confidence and often going to the shed was seen as a ‘reward’ for going to school or behaving at school.

Some indicated that the new school/college/facility does not have to have everything on the one site. It needs to complement rather than replace Community Houses for example. Some thought it was important for the community ‘not to put all its eggs in one basket’. There is however, seen to be much room for joint programs (e.g. breakfast clubs, music and arts activities). Young people visiting the Community Houses is seen as a positive way of building connections- such facilities serve a valuable role for engaging young people in community service at the local level. It can also develop relationships between older and younger people (e.g. meeting with the Pensioners Club) as can visits to local aged care facilities.

High level promotion and leadership 
Every focus group talked about the importance of promotion of the facilities, the quality of the programs available, the achievements of students who have attended and the contribution of the school/college to the local community. The investment in a new facility without an intensive marketing and promotion program over a sustained period was seen as having limited effect other than to replicate the status quo.
Many felt that the process of forging a new identity for the school/college needed to be supported by good leadership (e.g. the Principal needs to be at the forefront of the process and talking up the model, the school and the community). Leadership from the Council and the Department of Education/Minister were also seen as vital to the success of a new facility and the changing status of the local community.
Naming of a new facility 
Many focus group participants thought that a new name would be required to help market a new state of the art facility and to help overcome the stigma issue. Most thought that avoiding use of a name of a suburb was important to foster joint ownership. Some thought that college would be good and others thought you could have a senior and junior college or a high school and a college. Not many participants liked the learning centre title as they felt it did not fit the local communities. 
One person suggested that a community competition could be held to come up with a new name and foster local ownership. 
A small number of participants with very strong emotional connections to Bridgewater High did not want to see a name change as it would mean the loss of their school to them. The matter of the name would need to be progressed with a great deal of community input for it to be seen as a positive strategy.
However, many felt that a new facility with a new name provides a chance to market a whole different approach. They felt that it needs to be “so good that people would want to travel from over the bridge to attend”. These people thought that the school should promote the whole community – not just the school. It needs to be seen as cutting edge, the ‘place to be’. 
2.4 Who should a new educational facility cater for?
The majority of those participating in the focus group, public workshop and the interview thought that a new educational facility or facilities should cater for all students in the Brighton/Southern Midlands community. However, many thought that it needed to have the capacity to target and support those with special needs (e.g. more intensive support programs, counselling, someone to work with at risk kids). The capacity to do some ‘in-house’ intensive support with those who were struggling is essential. Most saw it as useful to have students mixing with people from all ‘walks of life’. 
2.5 How to attract more young people to a new educational facility 

A number said that even though they wanted the school rebuilt on the current site they would not send their children there. Reasons given for sending their children to other schools included:
· More educational options offered elsewhere (e.g. my daughter has a real interest in languages- at Ogilvie she can take these languages..”

· Loyalty to another school (e.g. “they supported me/us in the past through family traumas” “We feel comfortable there and they have given my family lots of support in the past. We feel a certain sense of loyalty to them as a school”. 

· Tradition (e.g. “I went there and I got a good education…”)

· Fear of change (‘many people will not move from what they know”)

· Boys and girls needing different opportunities (e.g.  ‘It’s Ok to send boys to Bridgewater High  but not girls”). It was noted that many parents shop around these days and make different choices for different children.

· The feel of the school (e.g. “it was just that the feel of Geilston Bay is great- I know the people there and it sort of ‘spoke to me’. 

· Perceptions/rumours (e.g. “We had heard bad things about BW high- I know they are probably not true but it’s hard when you hear things….”

· Impact of behavioural issues on other students (“students with very difficult behavioural issues tend to take teacher time away from other students”)

· Students from Brighton are travelling anyway- they may as well stay on the bus and go to Rosetta.

Zoning issues 

A number of people thought that the zoning system needed to be re-introduced so that parents are expected to send their child to the school in their area.

Attitudes of teachers and principals in feeder schools

Some focus group participants expressed a view that some educators themselves tend to discourage students from going on to Bridgewater High. This was seen as ‘unhelpful’ in recruiting students or improving the image of the school.

Strategies suggested to attract more students 

There were some positive suggestions about what would work to attract more students to a local educational facility.
Provide a state of the art facility, with a good range of programs and reputation which is well marketed
Most people thought that the key to overcoming the stigma and attracting as many local young people are possible is to create a state of the art facility that offers the best possible vocational and academic opportunities. There are several markets to ‘sell’ the new facility to:

· young people themselves

· parents

· the broader community
· educators, particularly in feeder schools.

A number of students wanted the facility to be modern and ‘funky’. In particular one student wanted it to be ‘pink with polka dots’. Some commented that they liked the ‘cubes’ at Claremont College. Others noted that if you built a series of separate buildings it may be less ‘at risk’ from fires. Some parents wanted dedicated building for particular subject areas as used to be the case (e.g. the Science Block).
2.6 Location – where should a new facility be built?
Participants came up with a number of options. These reflect the divisions within the overall community. Most noted that Brighton and Southern Midlands Local Government Areas were made up of many smaller communities, all of which have their own identities. 

Many thought that the model and the characteristics of the facility would be more important than the location in determining future student numbers.

“If you get that all right the venue doesn’t matter…”

While the majority of participants wanted it to be re-built on the current site there were a number of people who thought it needed to be built in Brighton, in between Brighton and Bridgewater or in another location in Bridgewater-Gagebrook (e.g. near Compton Downs).

Table 2: preferred location for a new educational facility 
	Site for new facility 
	Number favouring this option 

	Current site at Bridgewater
	37

	Another site in Bridgewater/Gagebrook 
	 3

	Brighton 
	 3

	Other location 
	 1

	More than one location (e.g.  part in Bridgewater and part in Brighton).
	 7

	Between Brighton and Bridgewater 
	 3

	Don’t mind where it is built /not an issue 
	 1

	Total 
	52


In the first focus group while the majority expressed the view that it should be built in Bridgewater it was likely that two other participants may have wanted it to be built in Brighton but may have been reluctant to say so in a group which felt strongly about rebuilding on the current site. Some participants dealt with this issue by expressing a view that they wanted a school to be built in both locations.

In the public workshop 16 out of 19 responses were to rebuild it at the current site.

The key issues to be considered about location were:

· its role in overcoming perception/stigma and increasing student numbers 

· travel patterns (e.g. most people tend to drive towards Hobart if they are travelling – the current site is ‘on the way’, it is part of a transport hub, has hourly buses, many families from Brighton come to Bridgewater to shop as well).

· the facility needs to be close to other facilities (e.g. shops, police, health centre, etc). Participants noted that it should not be ‘out in the middle of nowhere’ otherwise things like breakfast clubs will not happen.
· the proximity of child care services was another factor to be considered – i.e. parents may not want to do several drop offs if they have younger children as well as high school aged children.

· Brighton parents who do not choose to send their child to Bridgewater High may be motivated by concerns about who their child is mixing with, educational opportunities and future career opportunities. Travel distance may not be the primary factor and locating a new school in Brighton may not necessarily address this issue.  

Another issue raised was that some feel that travel subsidies promote access to schools out of area. (i.e. some people thought that you could get a subsidy to travel to Rosetta or Claremont High from Brighton or Kempton but would not get it to travel to BW High). 
Some participants noted that the impact of a by-pass should also be considered in deciding on a future location for a school. 

Some participants felt that a location between the two townships would strengthen cohesion and provide a common focus. This site could become an ‘umbrella’ college for the whole community, particularly if combined with local ‘middle schools’ in other locations (e.g. 3-4 Middle Schools across the two municipalities, parents able to choose). However, this view was not widely held with most preferring it to be built in the existing location in Bridgewater. 

2.7 What factors should be considered in deciding on a location?
The factors that people at the consultations thought needed to be taken into account included the following.
Transport
Many people thought that transport was not a key issue in deciding on location as: 
· school buses would be re-routed to a new site if required 

· many families were already very mobile and were travelling anyway (e.g. 40 students left Bridgewater Primary as a result of the changes at the school and are travelling out of area now to access education, 58% of high school aged students are currently travelling out of area).

· many families are coming to Bridgewater to shop, use the library, visit the medical centre etc.

While quite a few people thought that transport was an issue for residents of Bridgewater and Gagebrook (e.g. it would be harder for students from Bridgewater to travel to Brighton than vice versa) many participants noted that across all communities in this area there is a high level of mobility. People are travelling into Glenorchy and Hobart for work, school or recreation and many families come to Bridgewater to shop, use the library or visit the medical centre. It was noted that over half of the young people from Bridgewater currently travel outside of the area to go to school now. Similarly the majority of high school aged young people from Brighton, Pontville, Bagdad and beyond are travelling now to attend school.
Some thought that having the new educational facility in Brighton township would mean that country people would have increased access to it (e.g. those from Bagdad and further out).
Others thought that if the school was not located in Bridgewater there would be even higher absenteeism by students from this community (e.g. the 42% who do currently access the high school may diminish in number as a result of having to travel). They cited incidents where students are seen hanging around the shopping centre or other sites in the community would be picked up and encouraged to go to Pete’s shed or to school. These people think that if the school is out of the immediate area these students will be even more likely to ‘miss out’. 
Others point to the positive experiences of students travelling out of their local area in terms of developing more skills and confidence and learning about life outside of Bridgewater- Gagebrook. 
“I think its an important part of broadening horizons to see other things and other places and to mix with other people..”
Several people indicated that the impact of a new by-pass needed to be taken into account when planning a new school. 
Some thought that in a multi-campus model the old Bridgewater High Campus could provide the Big Picture school element and the rest could be built somewhere between Bridgewater and Brighton. Claremont College currently operates an ‘annexe’ at Bridgewater and this could also operate from this site and be opened up for more students. 
Proximity to the High School Farm 

Those in favour of a Brighton Township based location cite proximity to the Farm as a positive factor.

Linkages to feeder schools 
A number of people thought that strategies to build links between the feeder primary schools and a new facility were required:

· joint projects and events (e.g. Family Fun Days)

· shared use of facilities (e.g. a swimming pool located at the high school/college would bring all feeder schools into a new high school on a regular basis and help to build connections).

Proximity to shops, police, library, community and health facilities 
Proximity to these facilities was seen as helping to build a sense of community and make the school part of the local community. 
The contribution of a school to a local community 
“We have got a lot of services here now- police, shopping centres, library, health centre … the school is an important part of this mix”.

Size and feel of the school 

Some participants indicated that currently some rural residents choose to send their children to Campania school for example because it is small and has a ‘personal’ feel.

Table 3: How did participants think the various options rated in terms of these factors?

The information provided at the focus groups and public workshop has been collated into table format below for consideration by the Taskforce. 
	Criteria 
	Current site 
	Brighton site 
	A site between Bridgewater and Brighton township 
	Other site in BW /GB 

	Transport/ access/ travel patterns 
	Seen as being quite accessible, on a good public transport route.
Some students can walk to school.
“On the way” to Glenorchy or Hobart for commuters. 
Many families come to BW to shop, use library etc now. Is seen as a focal point for the wider community. Most services are here.


	Seen as more accessible for rural residents around Brighton.
Brighton residents could walk to school.
May be less accessible to Bridgewater/Gagebrook residents. Some thought that many BW residents were less mobile than their counterparts in other areas of the municipality.

Buses would need to re-routed to cope with demand./change of bus timetables would be required to accommodate it.  

May be against the dominant direction of travel ‘going against the flow’.

	Would be on a major transport route, possible to drop off on the way. 

Would require school buses to be re-routed.

Few/No students would be able to walk to school.
	Would depend on the site. May not be as accessible. 
May be more accessible for residents of GB and Old Beach.

	Criteria 
	Current site 
	Brighton site 
	A site between Bridgewater and Brighton township 
	Other site in BW /GB 

	Availability of suitable land of sufficient size (e.g. flat, sufficient size)
	Suitable land available 
	Questions were asked about where it could be built in Brighton. No-one came up with a suggested location other than the Farm Site. The majority wanted to see the Farm continue to operate on its current site.
	Likely that new site would need to be identified and purchased.  Could involve long delays.
	No comments made. 

	Proximity to other services (e.g. shops, health services, child care)
	Is very close to other services. 
	Is close to some services but not as many as at Bridgewater site. 
	Would not be close to other services. 
	Would depend on site. Unlikely to be as close to these services.

	Dealing with stigma issue 
	Other ways of addressing the stigma would need to be developed. 
	May address stigma issue but would depend on who attends the new facility.
	May address the stigma issue and develop a joint sense of ownership.
	Other ways would need to be developed. 

	Contribution/connection  to local community 
	Current site is seen as allowing for stronger connections with Bridgewater but not to Brighton, Pontville etc 
	May allow for greater connection to Brighton township and possibly to other smaller communities nearby but this is not guaranteed .

	May not contribute to it being seen as connected to either community – but may be seen as ‘neutral’.
	May not  necessarily make a positive contribution to ‘connection’ between BW/GB and other parts of municipalities.

	Sense of ownership by local communities 
	If in Bridgewater likely to be seen as owned by the local BW community but not by Brighton and other rural communities.
	If in Brighton likely to be seen as owned by Brighton residents but not by BW and GB residents. 
	May not feel owned by either – or could foster joint ownership.
	May feel owned by the local community but sense of ownership likely to be limited to the immediate area unless other measures taken to address this.


	Criteria 
	Current site 
	Brighton site 
	A site between Bridgewater and Brighton township 
	Other site in BW /GB 

	Name of a new facility 
	Could still be called BW High but a new name could also be considered to fit the new model and the ‘re-launch’. 

	Many thought a new name would be required and that it should reflect the whole surrounding area rather than being limited to Brighton township. 
	Most likely to require a new name to emphasise its neutral location. 
	Likely it would need a new name, especially if in Gagebrook as BW High would not fit well with location. 

	Links to the School Farm 
	Most people thought that there is a strong connection between BW High and the Farm now despite physical separation.


	Some thought it may increase the connection with the Farm if located nearby.
	Most thought that the relationship to the Farm would be maintained regardless of the site. Some thought it may be strengthened by being closer. 
	Many thought another location may not have much impact, although if it was too far away this may have a negative impact.

	Would it increase number of students attending a new facility?
	Re-building a state of the art school on the current site had the potential to draw a larger pool of students from both BW and other locations if it could provide a good range of programs, was perceived as offering academic excellence and behavioural issues were addressed.  
	Many thought that building a new facility in Brighton may not necessarily attract more Brighton students. Feedback indicates that the decision would be based on who attends and the range and quality of  educational options offered. Some parents may continue to send students to other schools to gain the type of education desired. Some participants indicated that some Brighton residents may not want their children to mix with ‘BW kids’.
It was noted that some students who don’t go to school now might do so if the school was located in a different place.

	Some participants thought it could attract a greater number of students if it was seen as a ‘neutral facility’. 
	Most thought that location alone was unlikely to change the capacity to attract students. 


2.8 Views about a preferred educational model  

Most of those consulted thought that the new educational facility should be as source of pride for the whole community.
 “It needs to contribute to the identity of the place and be a key part of it”.

For many the ideal model was made up of a combination of elements (e.g. providing years 11 and 12 options, more vocational training and higher levels of support for students who are ‘struggling’).  There were two different approaches to the models question:
· A fundamental re-think of the way education is structured in this community (e.g, reviewing the structures and philosophy across all levels including primary school so that you have three levels of education: primary schools (prep to grade 4) a series of smaller ‘middle schools’ catering for grades 5-8 and a college model catering for grades 9-12 with linkages to adult learning options.
· Building on the current model - the replacement of the high school with either the Old Dominic Model or the Extended High School with the addition of more vocational training and year 11 and 12 options.

Some community members did not like the middle school model because it would involve primary and high school students mixing and they were worried about the impact on the behaviour of the younger students. It may also have been because this model had been ‘floated’ in the media and they were reacting to the idea that decisions might be being made without their input. Another concern was about ‘more change’ – these people thought that there had been enough change already and that the primary schools should be ‘left alone’. Some people noted that the community had been promised that the primary schools would move back to their orginal locations when the high school was re-built and if this was not going to happen the Government should be ‘honest about it now’. Others suggested that the extensive investment in re-modelling the primary school at Bridgewater could be better used in the longer term by using this as the middle school component of a new model.

For others the middle school model enabled more of a primary school approach to be adopted for the grade 7’s and 8’s and it smoothed the transition into secondary schooling. The middle school model was seen to better prepare students for going into grade 9 and it may be useful for students with special needs.

In general the community members expressed a preference for the Old Dominic model of two levels of school either on one or two separate campuses. Teachers were more likely to favour the middle school model for a range of reasons (e.g. the grade 6’s were seen to often be ready to be grouped with grade 7’s and were ready to move into another peer group, it was about the grades 7 and 8’s benefiting from a ‘primary model’ rather than grade 6’s moving into a high school model).
A couple of people consulted wanted to see more separation of the grade groups at both primary and high school levels.

Many Bridgewater-Gagebrook residents thought that the new facility should have 
two campuses (preferably on the one site/next door to each other in Bridgewater) with junior and senior colleges catering for grades 7,8 and 9 in one college and 10, 11 and 12 in the senior college. This was seen as helping to address the retention issue to year 11 and making the transitions easier for students. They thought there would be some status in moving across to the senior school. Shared sports and recreational facilities could separate the two campuses.
Those who live in Brighton or surrounding rural areas were more likely to want to see one campus built in the Brighton township. This was seen as improving access by Brighton and rural families, a way of dealing with the burgeoning numbers at Brighton Primary school and providing a sense of ownership for these residents.
Quite a few participants of focus groups and the public workshop wanted to see elements of the Big Picture school model incorporated into the new facility. They noted that Rosetta High is very successfully using this model to support students who require other educational options (e.g. students spending 2 days off site re-building a car).

As noted earlier in this report the preferred model had a number of key elements:

· highly regarded academic record and a wide range of programs (e.g. languages, sciences)

· strong vocational focus 

· intensive support for those struggling or at risk 

· use of a buddy system for younger/older students. 

· sports facilities and focus 

· an arts and music focus 

· strong links to other local community facilities

· use by the broader community, especially out of hours
· highly trained staff who can identify those students requiring additional support and have the capacity to provide this.

Some teachers noted the need to have a considered approach to the design of future teaching spaces as open plan areas were not necessarily the most useful spaces to teach within. 

Those consulted wanted the vocational focus to include building partnerships with local employers. They wanted employers not only to take students on work experience but also to have a key role in offering apprenticeships, mentoring and even teaching some skills based programs at the school/college. 

Most felt that the model needs to have an intensive support component for those young people really struggling with reading and writing. (e.g. some parents are currently paying for separate sessions at Kip McGrath to try to address their child’s learning issues). Increasing the number of support teachers was seen as vital to addressing this issue. Some mentioned that models used in primary schools like the ‘engaged centre’ whereby students exit the classroom for a while and spend time in a separate area might provide a useful model in a high school setting. 
High quality sports facilities were seen as a vitally important part of the new model. They noted that many students who are not academically motivated are engaged by sport and or practical, vocational activities. The sports facilities could be a focus for the whole community. It may foster local sporting teams to be formed. Some suggested that the choice of sports teams must reflect current interests of young people- e.g. it may not be the traditional sports but emerging sports where teams can be formed. 
Others thought that the new facility needs to have a strong arts, drama and culture component. Ideally the range of music, arts, sports and languages offered would be broad to allow all students the opportunities to engage, depending on their interests. 
If the school/college is on more than one campus there could be some difference in the options offered at the different campuses. A good performance space for events, performances was also seen as required. 
A swimming pool was seen as a vital facility – to engage the community and also as a strategy to ensure that all local feeder schools come to the new high school/college campus and build strong links with it. All schools currently transport their students to pools out of the area for learn to swim programs. This would provide a reason for primary schools to visit the new high school or college and be a ‘draw card’. It would also improve the level of access to swimming skills at the local level. The local community could have access to the pool on a user pays basis. 

To engage the broader community it was seen as important for sports/physical activities to happen outside of school hours (as occurs in private schools some suggested). This would mean that students could play in competitions against other schools – this would strengthen pride and sense of identity. An indoor gymnasium that could be accessed by community members for fitness programs was identified as important. 
A high quality canteen/food service is seen as essential in a new facility. Ideally it has a vocational training component – i.e. it is not a canteen run by adults but a program run by students where they learn hospitality skills and also learn about nutrition, food safety etc. The school could take on catering jobs outside of the school itself to support this vocational enterprise. Teachers noted the positive impact on the behaviour of students when they were located at Claremont College and had access to the cafeteria- it somehow set a more ‘mature tone’. 
Many thought that the keys to success in a new educational facility were the skills and number of staff employed within it. Class sizes were also raised as a key issue- these should be kept to a minimum to allow for high levels of staff/student interaction to occur.

IT skills were identified as a key part of the new facility- it needs a well equipped IT program and facilities and must take advantage of the latest technologies to support learning.

A few people commented that it needs to have a good security system.
It was noted that some young people like uniforms and that they do provide a good ‘social leveller’ and create a focus for school pride. Some suggested that there could be different uniforms for junior and senior schools.

Table 5: Comments about the different educational models 
	Model 
	Comments 

	‘Middle school’ model (e.g. grades 5,6, 7 and 8). Students across some primary and some high school grades are grouped together. 


	Many community members did not like this model – mainly because of having younger and older students mixing together. There were concerns that mixing of grade 8’s with younger students might not always be a positive thing. These participants thought that there were ‘big differences between students in grades 5 and 6 and 7’s and 8’s. They expressed concern about the grade 5 and 6’s ‘growing up too quickly’.

In the consultations only two community people gave this their top rating. However, some considered it a viable second or third choice. Teachers however, did consider it the more preferable model due to the desirability of being able provide more of a primary school model for grades 5,6,7 and 8). They felt that grade 6 students had more in common with grade 7’s and were often ‘ready to move on’.

Some thought that adoption of this model would have wider implications on the number of primary schools required in the future. It may however impact positively on the student numbers at Brighton Primary with the grade 5’s and 6’s going into a middle school. One option suggested was that a middle school be built in Brighton township and a college in Bridgewater on the current site with Bridgewater Primary forming the middle school of the future in this area. This would lead a number of smaller middle schools and a larger senior secondary campus.

The larger secondary campus would allow for a greater range of educational programs to be offered.

Some suggested that the older students could set a ‘standard’ for the younger students and may provide positive role models in a middle school model. 

A few people said they liked this model as it helped the transition from primary to high school grades and may be more supportive for special needs students.

Some were concerned that it might have a negative impact on the primary schools which have recently seen much change. Even if the middle school model was not adopted it was thought that there needed to be better connections developed between grade 6 and 7.  

Given the community perceptions and comments about the middle school model further dialogue is likely to be required if there was strong interest in moving in this direction to ‘bring the community along with the process’. Some people identified this as the best longer term result but recognised that it may take longer to get community support for this direction.


	Model 
	Comments 

	Old Dominic model  (e.g. two levels of school on separate campuses with 10, 11 and 12 grades together in a senior school and 7, 8 and 9 in a junior high campus).


	This was the preferred model for many community members. To be successful it needs to have a highly developed vocational focus and strong academic reputation. Most of those who preferred the Old Dominic model wanted the two campuses to be on the same or adjacent sites and for this to be in Bridgewater. However, a small number thought that the two sites could be Bridgewater and Brighton. 

Those who favoured this model did so because they wanted to see grades 11 and 12 offered in the local area. This model was seen to assist in the transition for students moving from junior to senior schools as they were ‘not really going to a new school’. There was seen to be room for mentoring to occur across the 2 campuses. Some thought that if they were on the one site they could share facilities was well (e.g. specialist sports, IT or science laboratories).
They thought that this model helps to overcome the ‘small fish in big pond’ feel in traditional high schools for grade 7s. Some pointed out that the current Bridgewater Primary School could be integrated into the new model. 
.

A negative element of this model for some was that it involved three transitions – as happens now but it’s just that the breaks are in different places.  Others thought that this model does little to strengthen the transition between primary and high schools. 


	Traditional Tasmanian high school model (grades 7-10 with some vocational education 


	Many thought that this model does not support greater retention into grades 11 and 12. There may be ongoing difficulties in linking with TAFE or other vocational options without having grades 11 and 12 on the campus.

It was also felt that it would need a ‘draw card’ to encourage more students to attend.

Some commented on the fact that this model does not match the new legislative requirement for students to stay at school longer.

Others wanted elements of the Big Picture school built into the traditional high school model so that students gained positive experiences in the work place.

These people felt that the workplace experience could be optional and/or built into the school program as a ‘reward’ for students doing the right thing.

No-one consulted gave this model their top ranking. 


	Model 
	Comments 

	Traditional high school model (grades 7-10) with a ‘specialisation’ (as used in UK) 


	Most thought that Tasmania was too small for this model to work well due to low population density and a lack of choice of high schools within the area.

Most people thought that a new educational facility said the school needed to be able to cater for all students and not just some or those with particular interests or skills. 

No-one considered this to be the most favoured model.



	Extended High school with 7-12 in one school:

Generalist or 

Specialised in one particular area of learning 


	Many of those consulted liked the 7-12 age range provided by this model. This model may contribute to having a viable size school for the future. It was pointed out that Claremont College does currently operate an ‘annexe’ at the High School for a small group of students.
Most did not think that a school in this community could ‘specialise’. Some said that it works in the UK due to population density (i.e. four schools all within walking distance so people can choose one suited to their particular interests). 

Some focus group and public forum participants thought that community people could also access years 11 and 12 if provided at the local level as many adults in the local community had not had the chance to complete years 11 and 12 previously in their lives. 

The advantage of this model for many was improved school retention. 

One person suggested that the high school and the learning centre (years 11 and 12) could be located next door to each other.

An advantage of this model was that the students would know all the other students having spent time together throughout their school life. One student said that this appealed to her- she would want to stay on knowing that she would know everyone at the school. 

Others suggested that going off to a new college was a chance for a fresh start and to make new friends.  One person said that a separate college ‘helps people to grow up’. Some thought that college allows students to ‘have a foot in an adult world’. Others thought that students in year 12 would be 18 and would not want to mix with grade 10s. 
Some participants noted that this model does little to address the primary-high school transition issues. It was also pointed out that if it was too big it may do little to foster relationships. 


	Model 
	Comments 

	Learning Centres  (11-18 yr olds, may offer education for 19+ yrs)

Not called schools

May specialise in a particular area of learning 


	Many people thought that the term ‘learning centre’ was not very marketable in this community. Some thought that ‘College’ would be a better option.

A number of people thought that learning centres were suited to much larger places. 

Others were concerned about 19+ year olds mixing with younger students and thought the age grouping was too broad.

There was interest in integrating aspects of the learning centre into other models (e.g. into Old Dominic or Middle school models).

Some participants liked the idea of some co-location with other services/programs and the idea of sports facilities being used by a broader audience. 

One person rated this as their preferred model.



	Big picture school (e.g. 3 days at school, 2 days of mentoring outside of school)


	Some thought that this model may add to the stigma already evident if it was adopted as the model. If it was used in this way it may disadvantage academically oriented students – and would likely lead to more of these higher achieving students going to other schools.

However, if the big picture concept was implemented alongside the Middle School or Old Dominic models many thought this would be very useful.

Some thought that the model had real value and noted that it was in use at Claremont College now and at Rosetta High with both academically and non-academically minded students. Some felt that volunteer parents, local community groups and industries could be integrated into a Big Picture component. The Big Picture model may enable students to ‘test out’ being an archaeologist for example. 
Four people rated this as their preferred model. 




Table 8:  Ratings of models 

Only the top three ratings have been collated as many people did not rate all models. In fact many only rated their top priority. 
	Rating 
	Middle school 
	Old Dominic 
	Trad Tas High school 
	Specialised Trad. High school 
	Extended High 
	Learning Centres 
	Big Picture school 
	

	Top rating (1)
	11


	24
	0
	0
	11
	1
	4

	51

	Second most favoured option (2)
	3

	8
	0
	0
	4
	1
	1
	17

	Third most favoured option (3)
	2


	2
	6
	1
	2
	1
	0
	14

	Totals 1-3 
	16
	34
	6
	1
	17
	3
	5
	-


In the teachers focus group the general thrust of the discussion was that the middle school model was the preferred model. Individual ratings were not given for each model in this focus group. 
2.9 Role of school farm
All of those in the focus group thought that the school farm should continue to operate in its current model and on the current site. Most emphasised the importance of the farm in terms of what students get out of the experience here, most are proud of what they do at the farm e.g. “we do this or that at the show”.
The farm provides an opportunity for younger and older to mix (e.g. visits by playgroups, students show groups of older people around). Many thought that the farm had a role in being a ‘community mixer’. Some noted that the farm is as well used by groups outside of the immediate community as it is by those within (e.g. Claremont College, other high schools).
“A lot of outside people visit the farm”.

However, ideally it should be known as something for the whole area. Some thought that the title ‘Bridgewater’ School Farm tends to make people from Brighton think they cannot have anything to do with it. They suggested changing the name to match the new school/college. Some noted that Brighton Primary school for example could have more contact with the farm (although others suggested that students do go to the farm now with a support teacher). Most wanted it to be seen more as a community farm in the future.  Some felt that its role could be extended to include more vocational programs which had more ‘depth’. They noted that the Farm should be seen as a place where all students could go and not just a place for those who are ‘non-achievers’. It was seen as valuable as many students from these two municipalities are from rural families and might want to pursue further studies in agriculture. 
2.10 Feedback about the consultation process itself 
The deputy Mayor of Southern Midlands expressed concern about a perceived lack of input from Southern Midlands Council in the BASMERT process.

�Some of these issues were also among those identified as critical to address over the coming years during the Brighton 2040 Value Management Study, March 2006, Brighton Council. 


� Also identified as strategies in the Brighton 2040 workshop. 


� e.g. a facility like swimming would mean that every feeder school would visit the new high school/college to access this resource and would strengthen links on an ongoing basis.


� 2 additional people attending the public workshop were Department of Education staff who attended in a support role. 


� Some focus group participants noted that Broadmarsh residents did not necessarily think of themselves as being connected to Brighton, Badgad does not see itself as part of Brighton either so each smaller township has its own sense of identity. 


� Some suggested a community competition to come up with a new name.


� Apparently some students who were usually absent did resume school when it was moved to Claremont last year. Also a number of people pointed out that there are some advantages in students learning to move out of their local area and broadening their ‘horizons’.


� A number of people (5) gave two no. 1 ratings instead of one. The people putting Big Picture school as their first preference usually wanted it to be combined with an extended high school model. The person who put the learning centre model as top priority wanted it combined with the Old Dominic model. 





PAGE  
2

